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Planning Life After Special Education: What�s New in the Second 
Edition? 
Since the provision of transition services is a rapidly developing 
area of educational law and policy, we have added several 
substantial changes to our first edition of this Planning Life 
After Special Education Manual , first published online in the 
Fall of 2011. Along with revisions made to content in the 2011 
edition, we have added new information on the following 
topics: 
�Managing public benefits for transition age youth and young 
adults seeking employment. 
�Developing appropriate transition services for students with 
severe developmental disabilities. 
�Preparing for your student�s college admission and success.
�Helping your student transition successfully into the adult work 
force.
�Personalizing transition services for students diagnosed with 
autism spectrum disorders (ASD). 
�Knowing various diploma options are available for special 
education students, and evaluating which option may be best 
suited for your student. 
�Challenging your student�s high school graduation. 
In addition, the Second edition of the manual also includes: 
�A substantially revised Table of Cases and Case Summaries to 
provide a more up-to-date and comprehensive picture of 
important developments in special education law.
�Thirteen new informational videos on topics including transition 
tips, managing public benefits for students seeking employment 
and resolving legal problems associated with your student�s 
individualized educational plan. (These videos are in English, ASL 
and Spanish).
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�Additional, specific suggestions on how to develop 
comprehensive post-secondary vision statements, IEPs and 
transition plans. 

Finally, sources cited by the manual have been updated and 
verified, additional links for further information have been added 
on specific topics, and broken links directing readers to additional 
outside information topics have been located and repaired. As 
always, we hope you find this information helpful and welcome 
any feedback you may have on how we can continue to improve 
our next edition of this manual. Happy reading!

Editors of Planning Life for Special Education, 2nd Edition
December 2012
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How to Use this Manual 
IN THIS SECTION:
How to Use This Manual (Espa�ol)
Introduction to Transition Services
Disclaimer
A Message for Students
Important Things to Remember

Como usar nuestro manual de transici�n (Espa�ol)
Padres y estudiantes que su primera lengua es espa�ol pueden mirar 
�ste video de lenguaje espa�ol por el consejero de educaci�n Tere 
Ramos, hablando como usar este Manual de Transici�n, sus derechos 
para servicios de transici�n, y su derecho para un int�rprete.

Introduction to Transition Services
Students in special education have the right to learn more than 
traditional classroom subjects at school. They have the right to make 
study social skills, job skills, and independent-living skills. U.S. and 
Massachusetts law mandates these �transition services� to students 
between the ages of 14 and 22.[1A] Transition services are part of, and 
not separate from, a school district�s responsibility to provide a Free 
and Appropriate Public Education (FAPE). Transition goals and services 
should be in the student�s Individual Education Program (IEP) beginning 
in the year the student turns 14. Transition planning should occur each 
year thereafter either prior to or at the annual development of the IEP. 
Getting the transition services your student needs is not always an easy 
task. Transition planning should take place before the IEP meeting. 
Since it might involve assessment and multiple meetings there should 
be ample time and planning done before. It may take several meetings 
as part of the planning process. This manual will help you work 
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(collaboratively) with your school to get the most appropriate services 
for your student. Tips are spread throughout to help students get what 
they need�with and without the help of parents and other advocates.
You will learn:
� What transition services are
� How you can advocate for your student[1B]
� How your student can learn self-advocacy skills
� How you can resolve problems
� What services are available after leaving special education
� What are the best practices around family involvement; What 
questions you will need to answer
This manual was written primarily for students, parents, and guardians. 
The manual includes several tools to help you better understand the 
material. In the Reference Materials you will find a glossary, sample 
forms and letters, and contact information. Throughout the manual you 
will also find links. These links will bring you to other sections of the 
manual and additional resources that relate to the information you are 
reading. Some of the links are to supplement and provide more in-
depth information on important subjects. 
Attorneys, legal advocates, and self-advocates will find statutes, 
regulations, policies, and other valuable information in the Endnotes. 
Advocates may also wish to use the lengthy Appendix to this manual 
which contains questions and answers, state and federal statutes and 
regulations, policy documents and case law.

Disclaimer
This manual is general in nature. It is not legal advice. Each individual�s 
situation has to be considered independently to know how the law 
might apply. The law can change quickly. Transition services rights are 
evolving very rapidly. If it is not clear whether a source is current, check 
with an advocacy organization to confirm that the information is still 
valid. If you need specific advice, please contact an attorney. You can 
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find one through legal organizations and local bar associations. See the 
Contact Information section for more information.
Organizations wishing to refer students and parents to this Manual 
should link to the Disability Law Center (DLC) website, at 
http://www.dlc-ma.org/manual/ . When possible, we are making 
periodic updates in-between formal editions, so it is best to use this 
Manual only through the DLC website, rather than in paper format. 
Using the Manual online will also help ensure that the links to other 
websites and forms will work for you. 
Please tell us how this Manual can be improved by completing our 
feedback form. We are planning on incorporating more video with 
captioning, including ASL and Spanish. 
This Manual was written largely for students, parents, advocates and 
attorneys in Massachusetts. If you live outside of Massachusetts, you 
should use this Manual with care, checking our �Endnotes� and the 
local practices in your state. In some cases, state law in Massachusetts 
is different from federal law, and the law in other states.

A Message for Students
As you go through school, there will be many opportunities when it is 
appropriate to advocate for yourself. Self-advocacy can mean:
� Knowing when you could benefit from asking for help
� Asking for help in different ways from different people
� Learning to tell others what you need
� Realizing when you may need additional services
� Thanking people who help you along the way
� Understanding your challenges/disabilities and asking what you 
need. 
In a way, self-advocacy is one of the most important �transition� skills 
you can learn in school. Nobody knows what you need better than you. 
You alone know where you want to go in life. People around you will be 
willing to help along the way. But they have to know what you need 

http://www.dlc
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them to do. This manual will help show you what is available to you in 
school and beyond during the transition planning phase of the IEP 
process.
To help you get started, here is a video from Dan Harris, a former 
special education student, about the importance of transition services. 
Dan Harris is now successfully enrolled in college. In this video, he 
offers a unique perspective on the value of transition services and the 
importance of planning your education around transition and parent 
student involvement. Dan candidly discussed his own challenges when 
he initially entered college. He urges students and parents to advocate 
relentlessly for the services, skills and community experiences their 
individual children needed to function successfully in the general 
community after they conclude their high school years. 
We hope that students will find this Manual useful as they learn to 
advocate for themselves. We also recognize that for many students, an 
adult other than a parent, such as another family member or guardian, 
may take the lead in advocating for special education services. To keep 
the language of the Manual simple, we have using language which 
includes parents. However, we hope and expect that students, other 
family members and advocates, and guardians will use it as well.

Resources for Students Who are Deaf, and for their 
Families

Introduction to the ASL Video about a High School Student who is 
Deaf 
For an ASL video with Louise Applegate about her experiences as a deaf 
student who, with an ASL interpreter attends high school in an 
integrated setting, please click on the video below:
http://www.youtube.com/watch?v=CfH__kgEIwo&list=PLoVdhZDNHREO-yurMjW1-
UeIwvxfHIDPJ

http://www.youtube.com/watch?v=CfH__kgEIwo&list=PLoVdhZDNHREO
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Summary of the ASL Video about a High School Student Who is Deaf
Louise Applegate, a high school student who is deaf, speaks in ASL to 
share her experiences in an integrated classroom setting with hearing 
students. She offers suggestions on how teachers, counselors and 
students can improve access for deaf students, to allow them to 
participate effectively in classroom discussions and access the 
curriculum. 

Introduction to the ASL Transition Video
For a video in American Sign Language (ASL) by Rosa Lee Timm 
discussing transition rights of special education students, please click on 
the video below:
http://www.youtube.com/watch?v=GnxMQRx-2Zo&list=PLoVdhZDNHREO-yurMjW1-
UeIwvxfHIDPJ

Summary of the ASL Transition Video
Rosa Lee Timm, a person who is Deaf, presents a summary in American 
Sign Language (ASL) about the transition rights of special education 
students and briefly describes the Disability Law Center�s on-line 
transition manual, available at www.dlc-ma.org. She explains what 
transition services are, why they are important, how to advocate for 
them effectively, and how you can ask a school to communicate with 
you in your native language. She concludes with information about how 
you can call the Disability Law Center if you have additional questions.

Introduction to the ASL Video on Resolving Disputes with the School
For an ASL video by Rosa Lee Timm on what to do when you and the 
school disagree about your child�s special education services, please 
click on the video below:
http://www.youtube.com/watch?v=zSxlMuswAzg&list=PLoVdhZDNHREO-yurMjW1-
UeIwvxfHIDPJ

Summary of the ASL Video on Resolving Disputes with the School

http://www.youtube.com/watch?v=GnxMQRx
www.dlc-ma.org
http://www.youtube.com/watch?v=zSxlMuswAzg&list=PLoVdhZDNHREO
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Rosa Lee Timm, a person who is Deaf, speaks in American Sign 
Language (ASL) about what you can do when you and the school 
disagree about your child�s special education services and cannot 
resolve the conflict at a Team meeting. She summarizes the procedural 
options, including mediation, resolution sessions, settlement 
conferences, and hearings at the Bureau of Special Education Appeals. 
She emphasizes that parents have many options and need not give up 
immediately when they are not satisfied. 

Introduction to the ASL Video with Special Education Tips
For an ASL video by Rosa Lee Timm with 5 important tips to advocate 
effectively for your child�s special education needs, 
please click on the video below:
http://www.youtube.com/watch?v=tLpY8kulZPk&list=PLoVdhZDNHREO-yurMjW1-
UeIwvxfHIDPJ

Summary of the ASL Video on Special Education Tips
Rosa Lee Timm, a person who is Deaf, uses ASL to offer 5 helpful tips to 
make you a more effective advocate for your child�s special education 
needs. She discusses the importance of keeping your records organized, 
writing letters to express concerns or ask questions; reviewing 
documents before signing them, finding expert support, and 
understanding the legal standard that applies to special education 
services. 

Introduction to the ASL Video on MCDHH Services for Children Who 
Are Deaf or Hard of Hearing
For an ASL video by Rosa Lee Timm on services for children by the
Massachusetts Commission for the Deaf and Hard of Hearing (MCDHH), 
please click on the video below:
http://www.youtube.com/watch?v=9yQa5zb7_3k&list=PLoVdhZDNHREO-yurMjW1-
UeIwvxfHIDPJ

Summary of the ASL Video on MCDHH Services for Children

http://www.youtube.com/watch?v=tLpY8kulZPk&list=PLoVdhZDNHREO
http://www.youtube.com/watch?v=9yQa5zb7_3k&list=PLoVdhZDNHREO
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Rosa Lee Timm, a person who is Deaf, presents a summary in American 
Sign Language (ASL) of family and children's services by the 
Massachusetts Commission for the Deaf and Hard of Hearing (MCDHH). 
Children's specialists offer services free of charge on a variety of issues, 
including among things: communication access, dealing with 
discrimination and access barriers, information regarding Deaf culture, 
Chapter 688 Transitional Case Management, and how to advocate for 
your child's education.

Important Things to Remember

Tips for Transition Services Planning[1C]

Throughout this manual, you will find tips and advice on each stage of 
the transition process. Here are some general pieces of advice that you 
should keep in mind as you and your student go through the process 
together:
Keep the focus on your student. The special education and transition 
services process is about meeting the unique goals and needs of your 
student. IDEA 2004 mandates that youth be invited to their IEP 
meetings each time transition services are discussed (Section 300.321). 
Make sure that his or her desires, goals, and interests are at the center 
of the educational plan. When your student enters the transition 
services stage, consider the most important ways to ensure his or her 
voice is heard in the planning process. Deciding how much the student 
participates in the transition planning meeting should be made on a 
case-by-case basis between the student and parent or guardian. The 
student�s voice must be factored in the planning process and the parent 
or guardian should determine the most appropriate way for this to 
happen. Direct participation in the meeting is just one way. 
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Start the process early. Under Massachusetts law, your student is 
eligible for transition services beginning at the age of 14. Before your 
student reaches this age, you can begin to ask questions about what 
your student wants to do after high school and what skills he or she 
may need to become more independent. The basic questions to ask 
are: Where do I want to work after leaving high school? Where do I 
want to work after leaving high school or postsecondary education? 
What do I want to learn after high school and where I can do this? 
There is often a limited amount of time for your student to receive 
certain services, so the earlier you start the better.
Put it in writing. You will have many conversations, with many different 
people during the course of transition planning. Make sure that you 
take notes on any conversations you have with your student�s teachers 
and school administrators. It is very important that you keep a written 
record of phone calls, requests, etc. It is a good idea to follow up with a 
brief email to confirm what you believe what was agreed to. For 
example: 
Dear Ms. Sped Director: Thank you for meeting with me to discuss 
Robert�s desire to explore jobs in the automotive field. The school has 
agreed to do X, Y & Z by November 29, 2011. Thank you for your efforts 
on Robert�s behalf. Sincerely, Jane Doe.
Inform the school if you disagree with them. Keep copies of any 
documents about your student. This will help you stay on top of your 
student�s plan. It will also be helpful if a problem arises between you 
and your student�s school.
Work cooperatively. Your student�s well-being is vitally important. 
There may be times when you feel the school is not doing enough for 
your student. The best way to advocate for your student is to be 
cooperative while voicing your concerns respectfully. Best practice is 
collaboration. Research tells us without it, adult outcomes are 
compromised. 
Remember you are an important part of this process. The special 
education planning process can seem overwhelming. There is a lot of 
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information and a lot of different parts to the plan that you need to 
know. Do not let the process or the �experts� intimidate you. Learning 
to work with the school builds skill that can be used throughout adult 
life. Do not be afraid to ask questions if you don�t understand 
something. In fact, you are an expert. As the parent or guardian, you 
know your student better than anyone, so you should always feel 
comfortable speaking up for your student. You are your student�s best 
advocate.
Voice your needs. Transition services should be tailored to your 
student. Remember to speak up as soon as you have a question or 
concern. Your thoughts are important. Transition planning is driven by 
student interests, preferences and needs. You are an equal and 
invaluable member of the IEP Team. Voicing your concerns and 
requesting a meeting to discuss the issue with the other members may 
be all that you need to resolve any issues. 

Introduction to English Language Video with Special Education Tips
For more general tips for family members and for an overview of 
transition issues, watch this video by Terri McLaughlin from the 
Federation for Children with Special Needs below:
http://www.youtube.com/watch?v=7oHBKLpFr3E&list=PLoVdhZDNHREOVVuLUUIs-
HAIHDIEuT3Pt

Summary of English Language Video with Special Needs Tips
Terri McLaughlin of the Federation for Children with Special Needs, 
offers a summary of helpful information for students and parents 
regarding transition planning in a purposeful and scheduled way. She 
describes the steps in planning for your post-secondary needs, 
including tips on creating a transition portfolio, filling out the Transition 
Planning Form, discussing the expected graduation date with your 
school Team, and a movement from school into the community.

http://www.youtube.com/watch?v=7oHBKLpFr3E&list=PLoVdhZDNHREOVV
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Introduction to the Spanish-Language Video with Special Education 
Tips
For those who prefer Spanish, here is a video on rights of parents by 
advocate Tere Ramos. Please click on the video below:
http://www.youtube.com/watch?v=V7w3FovPuvU&list=PLoVdhZDNHREP59izlBY7pQeEJ2xdEos
7w

Summary of Spanish-Language Video with Special Education Tips
Tere Ramos, a parent and educational advocate, offers a summary of 
useful tips when you need to advocate effectively for you child�s special 
education services. She emphasizes the importance of keeping and 
organizing important documents, writing letters to ask questions and 
state concerns, reviewing anything you sign, and obtaining expert 
support at team meetings and hearings. She also explains the concept 
of what is known as a Free and Appropriate Public Education (FAPE), 
the practical meaning of that concept, and what it means for your child.

Developing Transition Services
IN THIS SECTION:
Overview of Transition Services
Your Legal Rights
Who is Eligible for Transition Services
Getting Started � The IEP Process

The IEP Team
The IEP Vision Statement

Requesting Transition Assessments
Formal and Informal Assessments
Documenting Assessments in the IEP

Creating Measurable Post-Secondary Goals and Objectives
Developing Skill-Based Post-Secondary Goals
Measuring Your Student's Progress

Getting Transition Services

http://www.youtube.com/watch?v=V7w3FovPuvU&list=PLoVdhZDNHREP59izlBY7pQeEJ2xdEos
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Preparing for the Transition Process
Using the Transition Planning Form

Community-Based Transition Services
Community-Based Learning
Choosing Community Settings for Instruction

Getting Adult Agency Services Through Chapter 688
Preparing for Adult Agency Services
Who is Eligible for Adult Agency Services
Timeline for Requesting Adult Agency Services
The Individual Transition Plan

Transition Planning Timeline

Overview of Transition Services
For a video of DLC Attorney Pamela Coveney providing an overview of 
transition services, please click here. 
Transition services teach students with disabilities life and work skills 
while they are still in school. These services provide the student with a 
plan of what their best future could look like and instruction that moves 
the student forward towards those post-secondary goals. A federal law 
requires schools to provide these services. The law is the Individuals 
with Disabilities Education Act, also called IDEA. IDEA says that 
transition services must help students with disabilities move from life in 
school to life after school towards their goals. Transition services are 
tailored to meet a student�s individual strengths, preferences and 
interests. [1D]
Transition services can help your student: [2]

� Develop self-advocacy skills
� Attain job skills for future employment
� Improve social and relationship skills

Your Legal Rights
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All students with disabilities must receive a Free Appropriate Public 
Education, also called FAPE. The government provides special education 
and services at no cost to families. [3] This right is called an 
�entitlement� because your student is �entitled� to this education by 
law. Students with disabilities are entitled to a FAPE until they graduate 
from high school or reach the age of 22. [4] During that time, state and 
federal law gives students with disabilities specific rights, including a 
right to transition services starting in Massachusetts at age 14.

Introduction to the Video with Special Education Tips
For a video by Attorney Janine Solomon with 5 important tips to 
advocate effectively for your child's special needs, please click on the 
video below.
http://www.youtube.com/watch?v=jg5ypOfeXd0&list=PLoVdhZDNHREOVVuLUUIs-
HAIHDIEuT3Pt

Summary of the Video on Special Education Tips
Attorney Janine Solomon discusses 5 helpful tips to make you a more 
effective advocate for your child's special education needs. She 
discusses the importance of keeping your records organized, writing 
letters to express concerns or ask questions; reviewing documents 
before signing them, finding expert support, and understand the legal 
standard that applies to special education services. 

Who is Eligible for Transition Services
Students between the ages of 14 and 22 who have Individualized 
Education Programs, also called IEPs, are eligible for transition services.
[5] Transition services make up a portion of the IEP. The next section 
discusses how transition services are related to a student�s IEP. For 
more information on IEPs in general, see the IEP Supplement. 

Getting Started � The IEP Process

http://www.youtube.com/watch?v=jg5ypOfeXd0&list=PLoVdhZDNHREOVVuLUUIs
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A Note on IEPs: For more detailed information about the IEP process, 
see other helpful organization websites in the Contact Information
section. The information in this manual�s IEP sections does not fully 
cover the whole IEP process. Additional information is also available in 
the IEP Supplement. This manual should give you an overview of the IEP 
process but may not answer all of your questions.
Before developing an IEP, the school will evaluate your student. [6] The 
evaluation will show if your student needs special education services. If 
found eligible, transition assessments will be used to inform the 
transition plan and help to create measurable post secondary goals on 
the IEP. 
If your student qualifies for special education services, an IEP Team will 
design a program for your student. The IEP is a written plan created by 
the IEP Team at least once a year in an IEP meeting (also called a Team 
meeting). In this plan, the IEP Team decides the best way to meet your 
student�s educational needs. [7] The IEP is a legal agreement between 
you as your student�s guardian and the school, where the school agrees 
to provide certain types of instruction, services, and/or 
accommodations for your student. As you develop an IEP with the 
school and the IEP Team, keep records of all the communications with 
the school. See the Federal Law Supplement for specific information on 
legal requirements for students with disabilities.
Your student�s IEP is individualized. Encourage your student to think 
early and often about the future. Ask your student, �Where do you 
want to live after leaving high school?" "Where do you want to work 
after leaving high school or after postsecondary school?" "What do you 
want to learn after high school and where can you do this?" Include this 
vision in the annual IEP. IEP goals will change and will become more 
detailed as your student explores and becomes more informed about 
his/her own strengths. At age 14, the goals should also focus on life 
after high school. The IEP Team will work from these goals throughout 
your student�s time in school.
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The IEP Team
The IEP Team meets at least once a year to review your student�s IEP. 
The Team goes over student progress, student needs, and his or her 
goals. The following people should be included on an IEP Team: [8]

� The student
� The student�s parent(s)/guardian(s)
� The student�s teacher(s), including at least on regular education 
teacher and one special education teacher
� The school�s special education administrator
� Any specialists who work with the student (for example, a 
psychologist, doctor, therapist, independent evaluator, an Intensive 
Care Coordinator or lawyer)
� Any person with special knowledge or who has a special relationship 
with the student (for example, coaches, classroom aides, and school 
nurses)
� Any person the part/guardian or student would like to have present 
at the meeting (for example, a lawyer, an advocate, post-school agency 
staff, a trusted friend).
Students over age 14 must be invited to attend Team meetings. Your 
student may also attend before age 14 if appropriate. [9] You and your 
student should help the Team members understand your student�s 
needs and goals in conjunction with other reports, findings, 
assessments and evaluations. Any transition services your student may 
need should be included in the IEP, even if the Team is not sure who 
will provide the services. [10] See the Getting Transition Services section 
for more information. At the beginning, the IEP may only include 
services that the school is capable of providing and willing to provide.
[11]
The following section explains how the IEP is used to get transition 
services. See the IEP Supplement for more information on IEPs in 
general.
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The IEP Vision Statement
All IEPs must have a vision statement. A vision statement describes 
your student�s preferences and interests, future plans, and long-term 
goals. The post secondary goals drive the IEP and annualized goals. The 
post secondary goals help the Team create a program that fits your 
student�s interests, strengths, and preferences. The more the IEP Team 
understands your student, the more specific the IEP goals can be. 
Assessments are mandatory and help to better understand your 
student�s abilities. Assessments are tests or evaluations of your 
student�s skills and abilities in different areas. Assessments help create 
a better IEP for your student. A well-written IEP can help teachers and 
support staff to plan your student�s school day effectively. [12]
The IEP vision statement will change as your student gets older. By the 
time your student reaches age 14, your student�s IEP must address 
�postsecondary and working environments� and independent living 
when appropriate (see section of IEP form below). 
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The vision statement should include things to help your student live 
independently, go to school, and work. The Team will develop 
transition services that will move your student forward into adulthood 
towards his/her post secondary goals. There is an official process for 
addressing your student�s post-high school vision discussed later in the 
manual. See The Post-Secondary Vision Statement section for more 
information. 

Requesting Transition Assessments[12A]

Transition assessments are tools that are used to evaluate your 
student. Unlike other IEP evaluations, transition assessments evaluate 
specific skills needed after leaving high school. Transition assessments 
will help the IEP Team figure out what your student�s needs and 
interests are. These assessments help the IEP Team identify the 
educational activities and services that are most useful to your student. 
They can show how your student interacts in social settings. The 
assessments can also identify a range of jobs for your student. They 
may help to determine the type of living situation your student may 
need in the future. This information is extremely valuable in setting 
goals for your student�s life after high school.
Transition assessments should be done as students� interests and 
opportunities evolve as an ongoing process. You can request 
assessments during IEP Team meetings. If the school has not offered 
assessments, you may also request assessments by writing a letter to 
the school or signing an Evaluation Consent Form. The school may give 
you an Evaluation Consent Form to sign indicating the assessments the 
school plans to perform. If you think your student needs additional 
assessments not proposed by the school, you can request additional 
assessments on the Evaluation Consent Form. The IEP Team may meet 
as often as necessary in order to be sure that your student is evaluated 
and to share results from these evaluations. [13] In addition to 
requesting transition assessments from the school, parents and 
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guardians can also obtain independent evaluations in any area that the 
school has assessed.
The school is not required to provide transition services or assessments 
until your student turns 14, unless the Team decides it is appropriate to 
begin earlier. [14] You should also discuss the transition process with 
your student and consider together the best ways for having his or her 
voice heard in the planning process. If you decide it is best for the 
student to participate in the IEP Team Meeting, you should prepare the 
student to participate in a meaningful way. Even though the school is 
required to provide transition services, it would be a good idea to 
request transition services at the first IEP Team meeting after the 
student turns 14. See the Getting Transition Services section for more 
information. 

Formal and Informal Assessments 
Transition assessments can be either formal or informal. [15] The Team 
should use both formal and informal assessments to help measure your 
student�s progress continually over time, and parents/guardians can 
specifically request both types of assessments. Professionals usually 
perform the formal assessments.[15A] 
The IEP evaluation process can be a place to start formal transition 
assessments. The differences between formal and informal 
assessments are discussed below.

Formal Assessments
A formal assessment is based on a standardized test that measures 
specific skills. These tests compare your student to other students. [16]
Academic achievement tests are a form of formal assessments that 
students and parents might be most familiar with.[16A] Schools usually 
give these tests to students at certain times during the school year. [17]
For a more accurate transition assessment of transition service needs, 
the IEP Team should rely on more than just the standardized tests given 
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at school. The IEP Team should also use other formal assessments that 
relate specifically to transition. Examples of other formal assessment 
tests include: [18]

� Independent living skills
� Personality
� Career preference tests
� Vocational skills evaluations

Informal Assessments
Unlike formal assessments, informal assessments do not compare your 
student to a specific group of people. [19] Informal assessments 
evaluate your student in different or non-traditional ways. They are 
used to identify individual strengths and needs. [20] Different 
assessments are used for different kinds of information.
The people doing the transition assessments might observe your 
student, if necessary, both inside and outside the classroom. They may 
also evaluate the student at a potential jobsite. This evaluation is also 
called a situational assessment. [21] The IEP Team can use these 
assessments as a starting point in developing a transition plan. [22]
Assessments involve a lot of people, which can be overwhelming. Keep 
in mind that these evaluations are for your student�s benefit. Everyone 
is there to help. 

Documenting Assessments in the IEP
Whenever an assessment is done the school should include it in the Key 
Evaluation Results and Present Level of Performance sections of the 
IEP. [23] The assessments will also help the Team develop your student�s 
post-secondary goals. Well-developed post-secondary goals will help 
the Team find appropriate transition services. 
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Creating Measurable Post-Secondary Goals and 
Objectives
Your student�s IEP must include: 
� Post-secondary goals based on assessments of your student�s skills
� Transition services your student needs to reach those goals
See the Requesting Transition Assessments section and the Getting 
Transition Services sections for more information. 
The IEP should help your student achieve more and more 
independence at school and in the community. [24] Each goal in the IEP 
must build skills. [25] The law does not limit the number of goals that 
can be included in a student�s IEP. [26]
Post-secondary goals focus on (1) education and training, (2) 
employment, and, when needed, (3) independent living skills. [27] The 
goals should consider what your student can reasonably expect to 
achieve by the end of each year. They are for your individual student, 
not just any student. The goals are also not just for special education 
classes. They outline how your student will participate overall in life at 
school and in the community�including extracurricular activities. 
Post-secondary goals generally have three parts.[27A] First, they must be 
goals that your student hopes to reach after high school (�post-
secondary�). Second, the goals must be �appropriate.� They must be 
goals that your student wants and that fit your student�s skills and 
abilities. Third, the goals must be �measurable�.[27B] This means the IEP 
Team has a way to see how much progress your student has made 
when the IEP is updated. [28] See the Measuring Your Student�s Progress
section for more information. 

Tip:
As you create each goal, ask yourself if it is (1) 
appropriate, (2) post-secondary, and (3) measurable.
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Developing Skill-Based Post-Secondary Goals
Thinking about and creating goals will help you and your student 
envision the future. These thoughts will help guide your student�s post-
secondary vision. See the Post-Secondary Vision Statement section for 
more information.
In setting goals, it can help to think about two questions:
� What does your student hope to achieve? 
� Which services will your student need to get there? 
Start by thinking about a day in the life of your student, from waking up 
until going to bed. Can your student pack a backpack for school? Can 
your student cross the street to catch the bus? Can your student wait 
his or her turn to speak in class? Can your student turn his or her 
homework in on time? What activities does your student enjoy the 
most? Make notes about your student�s current everyday interests and 
needed skills. Do not be afraid to be specific in setting transition goals, 
such as stating your student would like to become a veterinary 
assistant. Remember, these statements can be changed if your student 
changes her mind. 
Do not allow others to say that your student�s goals are unrealistic. 
Though it is often helpful for post secondary goals to inform the IEP, it 
is not necessary that the goals match the IEP.[28A] Any goals your 
student identifies will clarify his or her interests. Try to match your 
student�s dream to his or her abilities and skills. Explore all of the 
possibilities.[28B]

For example:
A student with a goal of becoming a train conductor may 
really just be very interested in trains. He may be able to 
fulfill his dream in many other ways. Think about ideas 
like working in a model train store, riding the train to 
work, or working at a train station.

Here are some questions to think about and discuss with your student 
before each IEP Team meeting: [29]
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� What are your student�s dreams? What job would he or she like to 
have one day? Where does he or she want to live as an adult?
� What skills does your student need to reach his or her dream? 
� What is your student good at?
� What skills need to be improved?
� Where can your student work on these skills in school and in the 
community? 
� When does your student expect to reach each goal? 
� Who, specifically, will be able to help your student reach each goal? 
Your student�s goals are your student�s voice. You also have your own 
hopes and dreams for your student. Be clear about whose goals are 
whose. Your goals are important but might differ from your student�s 
goals. [30]
The IEP Team needs the most up-to-date information about your 
student. You know your student�s strengths, weaknesses, needs, and 
interests. You, the parent, are one of the Team�s key experts in setting 
meaningful goals. 
The Team will use this information in the sections of your student�s IEP 
entitled �Present Levels of Educational Performance� and �Current 
Performance Levels.� The �Present Levels of Educational Performance 
A: General Curriculum� section lists your student�s current abilities in 
general classes (such as English, Math, and Science). This section of the 
IEP form (shown below) will help the IEP Team create school-related 
goals for your student while in high school.
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The �Present Levels of Educational Performance B: Other Educational 
Needs� section lists your student�s current abilities in other settings 
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outside of the general curriculum. This section of the IEP form (shown 
below) includes transition age specific considerations� transition to 
post-school activities including community experiences, employment 
objectives, other post school adult living and, if appropriate, daily living 
skills. Applicable areas include travel training and skill development 
related to vocational preparation or experience.

The �Current Performance Level� is listed under each goal in the IEP 
(shown below). For each goal, the IEP Team must write how your 
student is currently performing with respect to that specific goal. You 
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know your student best. Your input about your student�s performance 
is the most important tool for the Team. [31]

For Example:
Specific Goal Focus: Clara will use stranger danger 
lessons by next year.
Current Performance Level: Clara speaks to everyone 
everywhere and will stop strangers to ask them 
questions.
Specific Goal Focus: Alex will work part-time as an 
activities assistant in a nursing home with support.
Current Performance Level: Alex has had very little work 
experience and has a hard time focusing on stationary, 
repetitive tasks but enjoys helping.

Education 
The IEP will include your student�s goals for high school and beyond. Be 
as specific as possible about post-high school goals in the IEP Team 
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meetings. Education goals for each school year include the instruction 
your student needs to:
� Complete classes and earn credits toward graduation 
� Succeed in the general curriculum
� Make progress towards post-high school plans
Post-secondary education goals in the IEP will state if your student 
plans to attend college. Younger students may not be ready to decide 
what their educational goals are after high school. You student will be 
more likely to receive appropriate transition services if his or her post-
secondary education goals are specific. [32]

Examples that need 
improvement:
Logan would like to go to 
college.
Maria is interested in learning 
about animals after high school.

Good examples:
Logan will do a 2-year 
associate�s program in culinary 
arts at Cape Cod Community 
College, with support services.
Maria will apply to the 
Massachusetts School of Pet 
Grooming. 

Independent Living Skills
Independent living skills are everyday things adults do. Some examples 
are: 
� Preparing meals
� Paying bills and banking
� Doing laundry
� Having good personal hygiene 
� Managing medications and health care
� Maintaining a home 
� Traveling around town
� Shopping
� Eating out
� Budgeting
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� Work out at a fitness center
� Maintaining Safety 
� Identifying when �friends� are trying to take advantage of the student
The IEP Team must think about how these skills relate to other post-
secondary goals in education, vocational training, and employment. [33]
Schools might say that these independent living skills are not 
education-related and that the student should learn these skills outside 
of school. But if the skills are connected to what a student needs to 
learn in order to have a job or live independently as an adult, then they 
are related to his or her education and the school must address them. 
You student can work on independent living skills goals by participating 
in activities like school sports, drama, or other clubs. Sometimes 
students will also need specific instructions and/or services to learn 
these skills. Schools might say that these are not education-related and 
that the student should learn these skills outside of school. But if the 
skills are connected to what a student needs to learn in order to have a 
job or live independently as an adult, then they are related to his or her 
education and the school must address them. You should observe your 
student�s friendships and social involvement. Does he or she fit in with 
any particular part of the student body? Participation in activities can 
be an excellent way for your student to make progress. 
It is also important not to overlook teaching your student how to have 
fun. You can request your student be taught how to go to the library, 
go bowling or plan a dinner out with friends.
Examples that need 
improvement:
Logan will learn to take the 
bus. 
Maria will learn to live 
independently. 

Good examples:
Logan will learn to travel to 
and from work five days a 
week using the bus system. 
Maria will learn how to tell 
time, budget, and use a 
calendar to keep track of 
events and deadlines.
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Vocational Training
Preparing for employment is an important part of your student�s post-
secondary goals. Vocational training teaches your student about a 
particular job and its needed skills that may interest your student. This 
type of training can be very helpful in getting a job after high school. If 
your student is involved in a vocational program such as cosmetology 
or mechanics, the IEP team should also consider the students 
educational needs in this program.[33A]

Vocational training should prepare your student for work in the real 
world. The Team should think about work opportunities available in 
your community. Experiences in the community can give your student 
the chance to gain skills outside of school. [34]

Examples that need 
improvement:
Logan will get vocational 
training related to food.
Maria will get vocational 
training. 

Good examples:
Logan will get a baking 
assistant vocational 
certification. 
Maria will get a 
veterinarian�s assistant 
vocational certification. 

Employment
Your student must also have goals in employment. What are your 
student�s interests? What jobs match your student�s skills? Consider a 
variety of work-based learning options such as work mentoring, 
volunteering, and internships. Working during high school increases 
your student�s chance of job success after high school. Your student can 
get valuable experience by working in the community. This community-
based work can give your student the chance to work with others to 
figure out his or her post-secondary goals. [35] Employment goals should 
be mentioned distinctly in the IEP and should be separate from other 
goals such as for independent living or education, to avoid confusion. It 
also might be helpful to discuss scheduling and transportation with an 
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IEP team and consider input from job coaches, supervisors or 
coordinators if they cannot attend the IEP meeting.
Examples that need 
improvement:
Logan will work in a food-
related job.
Maria will work with animals. 

Good examples:
Logan will become 
employed as a full-time 
baker�s assistant.
Maria will volunteer in a 
position that allows her to 
care for, treat, and groom 
pets. 

Self-Advocacy 
Although there is no specific requirement that the IEP include self-
advocacy goals, self-advocacy is a very important skill for your student 
to develop. Self-advocacy is your student�s ability to present his or her 
own interests. There are many ways to learn self-advocacy skills during 
the IEP process. 
Your student�s voice needs to be heard in developing his or her goals. 
Your student should be part of the IEP and transition planning process 
to the greatest extent he or she is able to participate. When the 
student attends, she or she may find it useful to write a script for the 
meeting. Your student may want to create a PowerPoint presentation 
or video to help guide the IEP meeting. Another idea is to develop a 
portfolio with your student. The portfolio can help to clarify what your 
student�s goals are so you can explain them to the school. Finally, it can 
be very empowering to have your student run the meetings when he or 
she is ready.
Examples that need 
improvement:
Logan will attend IEP 
meetings. 
Maria will tell others what 

Good examples:
Logan will attend and 
participate in IEP meetings, 
perhaps using PowerPoint 
presentations. He will lead his 
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she needs. last IEP meeting. 
Maria will be able to 
communicate her 
accommodation needs to 
employers, service providers, 
and others.

Measuring Your Student�s Progress
The law requires the goals be measurable. Measurable means that the 
IEP Team can keep track of your student�s progress. All IEPs must have 
a description of how the IEP Team will measure your student�s 
progress. The IEP must also say when the school will write reports of 
that progress. [36]
Goals can be measured by �objectives� or �benchmarks.� Objectives are 
short-term steps towards a goal. Benchmarks are major milestones 
towards a goal. [37] Goals, benchmarks, and objectives can only be 
changed if the IEP Team agrees. You must sign a new version of the IEP 
before any changes are put into effect. [38]
Examples of Objectives:
Goal: Pierre will develop independent cooking skills. 
Objectives: (1) Pierre will pack his lunch independently by 
January 15th, (2) Pierre will prepare his breakfast 
independently by February 1st, (3) Pierre will independently 
cook one hot meal using the microwave by June 1st, (4) 
Pierre will make macaroni and cheese for dinner using the 
gas stove by June 15th, (5) Pierre will make dinner for himself 
three times a week by September 1st.
Examples of Benchmarks:
Goal: Gabby will travel to and from work using the bus 
system, by herself.
Benchmarks: (1) Gabby will learn to read the bus schedule 
and walk to the bus stop from home with assistance by the 
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end of first quarter, (2) Gabby will learn to board the bus 
and signal the bus driver for her stop by the end of second 
quarter, (3) Gabby will learn to walk from the bus stop to 
her job by the end of third quarter, (4) Gabby will learn to 
take the return trip home by bus by the end of fourth 
quarter, (5) Gabby will take the bus to and from work by 
herself by next year. 
After setting benchmarks or objectives for each goal, the IEP Team 
must come up with a �Data Collection Strategy.� [39] This is how the 
Team decides whether your student has met his or her goals.
Formal tests cannot always measure your student�s progress. You might 
use: [40]

� Teacher evaluations of skills
� Self-evaluations by your student
� A portfolio of your student�s work
� A checklist of things to be accomplished
Make sure the IEP Team makes a schedule that shows when the Team 
will collect this information. You can measure monthly, quarterly, or on 
specific dates set by the Team. 
You and your student should get progress reports from the school. They 
should come at least as often as the reports for children who are not in 
special education. They are usually sent out at the same time as report 
cards. [41] You do not need to wait for a progress report if you have 
concerns. Any time you feel that your student is not making progress 
toward his or her goals, you should request a Team meeting. You 
should also request a meeting if you feel that the goals, benchmarks, or 
objectives need to be changed. [42]
Once you have your appropriate, post-secondary goals with a plan on 
how they will be measured, you will want to turn them into actual 
learning experiences. The next section deals with getting transition 
services.
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Getting Transition Services

Preparing for the Transition Process
When a student turns 14, his or her IEP will change in many ways. The 
Team must consider the student�s life after high school. A post-
secondary vision and post-secondary goals will be added to the IEP and 
will drive the transition planning process. 
Throughout your transition planning, here are questions you should 
ask:
� Has the IEP Team encouraged your student to participate in Team 
meetings? 
� Has he or she been involved in a discussion of his or her interests, 
especially as he or she approaches age 14? 
� Has the Team listened to your student�s plans, dreams, and hopes 
for adult life? 
� Have the school and independent evaluators completed 
assessments? 
� Are those assessments up-to-date and reported in the IEP?
� Are your student�s post-secondary vision statement and goals in the 
IEP?
� Are you keeping written records of your conversations, emails, and 
letters with the Team members? 
You should frequently ask these questions as you plan for your 
student�s transition to adulthood. Consider these questions as you 
write the Transition Planning Form. This special Massachusetts form is 
used with the IEP.
Note:
On March 9, 2012 the Governor signed H. 3720 (formerly H.159) An Act 
to Promote the Successful Transition of Students with Disabilities to 
Post-Secondary Education, Employment and Independent Living into 
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law (also known as the Transition Specialist bill). The new law is Chapter 
51 of the Acts of 2012. 
The new law requires the Board of Education to revise educator 
licensure regulations to provide a mechanism for current special 
education teachers and rehabilitation counselors to obtain a Specialist 
Teacher Endorsement in Transition Services. The new regulations which 
will be voted on by the Board of Education in December 2012 shall 
include details on coursework and field experience necessary to obtain 
the Transition Specialist Endorsement. This bill will provide school 
districts with trained personnel necessary to fully implement the 
transition requirements of federal special education law, and will 
improve competitive employment and independent living outcomes for 
students with disabilities ages 14 - 22 years old. 

Using the Transition Planning Form
In Massachusetts, transition services must be recorded in the Transition 
Planning Form, also called the TPF. The TPF will be discussed along with 
the IEP when your student turns 14. It is a separate form from the IEP 
used as a planning tool. It focuses specifically on your student�s 
transition to adult life.
The IEP and TPF are different forms. But the IEP Team will use the IEP 
and the TPF together to plan for your student�s transition services. The 
IEP is the school�s legal commitment to your child. The TPF is your tool 
to put the transition services requests into the IEP. To receive transition 
services, they must be documented in the IEP. [43]
The TPF is a mandated form. The TPF includes the skills your student 
will need to reach his or her post-secondary goals. The TPF also states 
the services the school will provide to teach those skills. When a post-
secondary goal changes, you may need different services on the TPF. 
Once your student has a TPF, it should be reviewed, changed, and 
updated every year by the IEP Team. If your student has a �disability-
related need� listed on the TPF that is not supported by an IEP goal, you 
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should update the IEP. Your student can only receive services for those 
goals on the IEP. [44] Again, transition services must be included in your 
IEP.

The Post-Secondary Vision Statement
The TPF includes a new type of vision statement called the �post-
secondary vision statement.� It will help you make changes in the IEP 
which will focus on life after high school. It is necessary to add these to 
the student�s IEP at age 14. 
For Example: 
Alan would like to attend a 4-year college. Alan is 
interested in computers and does well in math classes. 
He would like to be a math or computer science major. 
He is interested in maybe becoming an accountant or a 
computer programmer. 
Another Example:
Ana is detail-oriented and loves being outdoors. She 
would like to work in a plant nursery. 

The TPF includes your student�s personal post-high school vision. Use 
your student�s strengths, preferences, and interests to write the post-
secondary vision statement. The IEP Team and the student can create 
his or her vision for the future by imagining the student�s adult life. [45]
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All Team members, including parents, should help your student connect 
his or her strengths and hobbies to long-term goals. The IEP Team 
should start this process early. You could otherwise lose services your 
student needs. Your student�s post-secondary goals are very likely to 
change as he or she gets older. But identifying these interests early will 
guide the process and help the Team make further adjustments. [46] See 
the Creating Measurable Post-Secondary Goals and Objectives section 
for more information on writing goals.
For the post-secondary vision statement, Team members should 
consider [47]:
� Education � Will your student continue his or her education after 
high school?
� Employment � What kind of job would your student enjoy?
� Skill development � What skills will your student need to begin his 
or her life after high school?
� Adult services � Will adult social service agencies assist your student 
during adulthood? Which agency and in what way?
� Social development � How will your student continue to build social 
skills as an adult?
� Housing � Where will your student live? What living arrangement is 
a proper goal? Living independently, in a community group home, in a 
nursing home, or some other arrangement?
� Transportation � How will your student get from home to school or 
work?
� Recreation � How will your student stay physically active? What 
activities does he or she enjoy?
Your student�s post-school goals will change and become clearer over 
time. Team members should continually update the post-secondary 
vision statement. At every stage, your student should be talking about 
his or her strengths, interests, and long-term goals. [48] You should 
update your IEP Vision Statement to include the ideas in your �Post-
Secondary Vision� on your TPF. 
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Turning the Post-Secondary Vision Statement into an 
Action Plan 
The TPF also includes a plan for your student called the �action plan.� 
The Team will use the post-secondary vision it creates to write the 
action plan. The IEP Team will develop the plan first by listing the skills 
your student will work on to reach his or her post-secondary vision and 
goals. Next, the Team will state very specifically how other individuals 
and agencies will help your student develop the skills listed in the plan.
[49]
Teachers, family members, adult service providers, and community 
members can help your student develop skills for adult life. The TPF 
explains how this process happens. The Team should consider your 
student�s individual strengths and interests when it creates the TPF. 
The TPF should list courses of study in school, employment 
opportunities, work skills, and adult living experiences. [50] Additional 
Team meetings may be requested to talk about these things. [51]
The �Disability Related Needs� section of the TPF (shown below) is 
where the Team will describe the skills your student needs to reach the 
post-secondary goals listed in the IEP. [52] See Creating Measurable 
Post-Secondary Goals and Objectives section for more information on 
writing goals. That section of the TPF should be transferred to the IEP 
whenever the TPF is updated. See the Transition Planning Form for 
more information.
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